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ABSTRACT
No one denies the important role of reading comprehension in the reading learning process of a
language learner. It is assumed that the learners who are unable to read and comprehend face
many challenges during their studies and after graduation. This study aims to investigate what
common difficulties may influence on reading comprehension and suggest some appropriate
solutions to help learners overcome these difficulties. The subjects were 90 first-year students
majoring in English Language Studies at Bac Lieu University. The results demonstrated that all of
the participants showed the positive attitude towards reading skill, but all of them still had some
difficultiesinthe field of vocabulary, prior knowledge, prediction skill, and decoding at word level
in learning reading. The paper also discussed the results, suggested some solutions to get over

thesekinds of difficultiesandrecommended someideas for furtherresearchinthefield.

Keywords: reading difficulties, comprehension, EFLlearners

1.INTRODUCTION

Nowadays, the interference and merging on
cultures and economies between countries
demand people to have proficiency in using
foreign languages. Talking about proficiency in
learning a foreign language, people usually
appreciate highly proficiency in the other skills of
language - writing, listening and speaking rather
than reading. They believe that the main function
of language is used for communication, not just
for knowing. The question here is that what role
of reading in the process language learning is.
Many education experts highly appreciate the
role of reading in language learning. In fact,
reading is often referred to as the most important
of the four language skills for EFL learners [1]
because it enables learners to gain exposure to
the target language and receive valuable
linguistic input to build up language proficiency
[2]. Rose [3] claimed that without the ability to
communicate and learn effectively through
reading, learners are severely disadvantaged for
life. Similarity, Moats [4] remarked that reading is
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the fundamental skill upon which all formal
education depends. This role lies in supporting
the other skills of language. Reading helps the
language learners so many aspects that will then
enhance the development of other skills of
language. For example, without reading, a writer
would not know how and where to use words
and the way sentences are formed. Without
reading, a writer would be virtually powerless;
even if they had the tools the needed - the letters
and words - for they would not have the
knowledge to putitinto practice.

The reality of teaching English at Bac Lieu
University (BLU) revealed that the first-year
English majors usually has some difficulties in
their academic reading and most problems
come from their intrinsic factors. This research
primarily aims to investigate the reading
comprehension difficulties that the students
have and hinder their abilities to understand the
reading texts or materials. It also attempts to
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discover the causes which inhabit behind those
problems. The solutions and pedagogical
implications will be proposed and suggested for
learning and teaching reading comprehensions.
Hopefully, this study can be used as reference to
know the real teaching scenario of BLU. From the
results, some discussions and practical
suggestions of reading teaching will be
contributed so that English instructors may have
a chance to look back their professional
practices to improve their own teaching career.
Theresearch questions are formed as follows:

(1) What are the reading comprehension
difficulties encountered by the first-year
Englishmajors?

(2) What are the most and least common
reading comprehension difficulties encoun-
tered by the students?

2.LITERATURE REVIEW

“Reading comprehension is the result of
complex interactions between text, setting, the
reader, the reader's background, her reading
strategies, her L1 and the L2, and the reader's
decision making” [5]. Fitriani [6] especially
mentions that reading comprehension is a kind
of thinking process requiring readers to make
inferences from the text. Thus, readers may not
attain any or all the information and may not
wholly understand the text without using their
thinking processes. In this sense, it is obvious
that reading comprehension involves a process
of extracting information from the text and
constructing comprehension through the
interaction between the text and the reader's
background knowledge. To obtain excellent
comprehension of the text, the reader needs to
develop andreflect some of the ideas in the text.

A number of leading experts and specialists in
reading field have developed many reading
approaches or models to promote reading
outcomes of EFL learners at any level. Firstly, the
top-down approach building up basic units and
sentential levels is the way in which learners use
their knowledge of the genre to predict what will
be in the text [7]. Secondly, the bottom-up
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approach functioning the best for higher levels
directs to skimming the gist of a text and this
approach is a prosody by which language
learners use schematic knowledge (i.e. linguistic
knowledge and background information) that
they have already known to make a good
prediction of the text's meanings while
performing their reading tasks [8 - 9]. Thirdly, the
interactive approach combines the interactions
between readers and text with the bottom-up
and top-down elements [10-11].

Reading comprehension difficulties have been a
popular issue in EFL teaching-learning settings
for a long time. Numerous studies have shown
the problems that caused most EFL students not
to understand the texts well such as insufficient
vocabulary, problems understanding linguistic
complexity including lexical and syntactic
knowledge, language inaccessibility, poor
reading skills and lack of schemata [12 - 16].
There were also studies on factors affecting
reading comprehensions [17 - 19] such as
reading strategies (cognitive and meta-
cognitive), textual complication, environment
conditions, anxieties, interests, encou-
ragements, medical problems, or decoding, etc.

3.RESEARCH METHODOLOGY

3.1. Research participants

The present study was conducted at Bac Lieu
University, Bac Lieu Province. In the 2019 - 2020
academic year, BLU has 130 first-year students
majoring in English Linguistics and Literature.
Based on the result of the entrance examination,
the university arranged into three separate
classes which were considered to have similar
level of proficiency language. Their age ranged
from 18 to 20. The researcher randomly took
one class for piloting the research questionnaire,
so the participants in this study were 90 students
in the remaining classes (43 students in English
class Aand 47 studentsin English class B).

3.2. Researchinstruments

3.2.1. Questionnaire

This questionnaire was adapted and modified
from Al Seyabi and Tuzlukova [20] which
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contained 20 items with 5-likert scale as an
evaluation system that number 1 means
"strongly disagree" and 5 means "strongly
agree". Focusing on students' reading dif-
ficulties, the items were grouped into 4 different
problems: (1) vocabulary size, (2) prior
knowledge, (3) prediction skill, and (4) decoding.
In order to ensure the validity of the ques-
tionnaire, it was assessed and examined by 3
experienced English teachers from Foreign

Language Division of BLU and also read by 3
English majors to make sure whether they
understood exactly the content of each item or
not. Those ambiguous, unrepresentative and
repetitive items were screened out. As for
reliability, Cronbach's Alpha coefficient test was
used to test the consistency of the data collected
where Cronbach's Alpha coefficient was as high
as 0.89 which is acceptable. The following table
will specifically show the items.

Table 1. Questionnaire's items in selections including four clusters

Items Aims Cronbach’s alpha
1,2,3,4,5 To survey difficulty in vocabulary size 0.90
6,7,8,9,10 To survey difficulty in prior knowledge 0.89
11, 12, 13, 14, 15 To survey difficulty in prediction skill 0.88
16,17, 18, 19, 20 To survey difficulty in decoding 0.89

3.2.2. Interviews

The interview questions were developed after
getting the results from questionnaires to be
used for gathering more information for
additional interpretation of results. Those semi-
constructed interview questions were consisted
of two main sub-sections for ten students and
five teachers with different questions and
purposes. Before officially used in the study, the
interview questions were shown to BLU's five
English-major students and three experienced
English teachers who are not among the
participants of the current study. The purpose of
these pilot interviews was primarily to find out
the problems about the word's choices and
sequence of the questions. The pilot study
indicated that these questions were com-
prehensible and apparent.

Table 2. Procedures of the research

3.3. Procedures of the research
The following table gives an overview on the
whole procedures.

As shown in Table 2 to collect data on students'
reading comprehension difficulties, the
guestionnaire was delivered to the participants
in the two reading classes at the end of the
reading course. After questionnaire collection,
data were input and computerized to analyze
with factor analysis in order to discover the most
prevailing difficulties. The data on students'
reading comprehension difficulties were also
collected from interviewing both students and
reading teachers at the beginning, during, and
the end of the course for further investigations
to find threads of evidence or reasons to sustain
theresults of the questionnaire.

Time

Research activities

Subjects

At the beginning, during and the
end of the reading course

Interview reading teachers
and students

5 reading teachers and 10
students in each reading class

At the end of the reading course

Questionnaire for students

90 students in 2 reading classes

3.4. Procedures of data analysis

This study generated two types of data:
quantitative and qualitative data. The former
obtained from closed-ended items in
guestionnaires were analyzed by using SPSS to
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do descriptive statistics. The latter garnered
from interviews were analyzed by using content
analysis approach, i.e., by dint of three steps, viz.
familiarizing and organizing, coding and
recoding, and summarizing and interpreting.
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4.RESULTS OF THE RESEARCH

4.1. Data analysis

4.1.1. The difficulties in reading comprehension
of the first-year English majors at BLU

As seen from Table 3, the category, namely
prediction skill (M = 3.06, SD = 0.48) was the
biggest factor hindering students' reading com-
prehension. Noticeably, prior knowledge (M =
2.78,SD =0.49) also contributed to students' low
reading comprehension, followed by decoding
(M=2.6,SD=0.58) which was not a serious factor
causing students difficulties in reading com-
prehension. Vocabulary size (M =2.27,SD =0.59)
was noticed to be the least difficult factor
influencing participants' reading comprehension.

Table 3. Areas of difficulties in EFL reading comprehension

n=90
No. Areas of difficulties
M SD
1 Vocabulary size 2.27 0.59
2 | Prior knowledge 2.78 0.49
3 Prediction skill 3.06 0.48
4 | Decoding 2.6 0.58

With respect to the qualitative data garnered
from interviews, it was revealed that all teachers
confirmed that their students had some
difficulties when learning reading. They com-

a) Vocabulary size
Table 4. Students' difficulties in vocabulary size

pletely agreed that the limitation of vocabulary,
poor general knowledge, prediction skill, and
word recognition were their students' common
difficulties in reading learning. The result
showed that 80% of reading teachers said that
their students had difficulties at pre-reading
stage. They all agreed that their students' most
popular difficulty was prediction skill. Further-
more, interviewees also mentioned that their
students did not face any difficulties in un-
derstanding the vocabulary used in the text as
they were English majors. A particular example
of this is that one teacher confirmed that “Well,
the vocabulary problem is almost nonexistent,
they dothat partvery well”.

Additionally, from the student interviews, |
received different opinions but the first difficulty
in reading my students (100%) mentioned was
prediction skill. A student explained more her
failure in reading because of the wrong guess of
meaning of the text content. 90% of
interviewees answered their background know-
ledge was not good enough to comprehend the
texts well. 70% of students said that they usually
felt hesitated with strange words. When they
met these words, they usually stopped reading.
As a result, they did not fully understand the
content of the reading.

n=90
Item Content

M | SD
1 | Your present reading ability is still not good because of the limitation of vocabulary size. | 2.37 |0.57
2 | You are not satisfied with your vocabulary size. 2.26 |0.60
3 | YourEnglish vocabulary size affects deeply on how much you understand a reading lesson. | 2.58 |0.46
4 | When you see so many new words in a reading text, you cannot understand it. 2.06 |0.68
5 | English instructors should teach all new words before asking students to read. 2.08 |0.67

Table 4 of category of vocabulary size indicates
that participants found less difficulties in voca-
bulary size because they still believed that their
English vocabulary size did not affect deeply on
how much they understand a reading lesson (item
3: M = 2.58, SD = 0.46) and that the limitation of
vocabulary size did not lead to their bad present
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reading ability (item 2: M =2.26, SD = 0.60) as well
as that they were satisfied with their vocabulary
size (item 1: M = 2.37, SD = 0.57). It was noticed
that they could understand a reading text having
so many new words (item 4: M = 2.06, SD = 0.68)
and disagreed with pre-teaching all new words of
English instructors (item 5: M =2.08,SD = 0.67).
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b) Prior knowledge
Table 5. Students' difficulties in prior knowledge

n=90
Item Content
M | SD
6 When you have a strange topic in reading class, you feel uncomfortable. 3.34/0.38
7 | When you read a familiar topic, you understand the text easily. 3.37|0.35
8 | You do not know well about the reading topics in reading text book. 2.9 |0.56
9 | When starting reading a text, you know what you are going to read and to do. 2.77|0.51
You can read and understand the text well although you have a little prior knowledge
10 . ) 2.1210.65
about the reading topics.

As observed from Table 5 containing items of
prior knowledge, participants self-reported that
they understood the text easily when reading a
familiar topic (item 7: M = 3.37, SD = 0.35) and
felt uncomfortable with a strange topic (item 6:
M = 3.34, SD = 0.38); and they were not sure
whether they knew well about the reading

c) Prediction skill
Table 6. Students' difficulties in prediction skill

topics in reading text book (item 8: M =2.9,SD =
0.56). Additionally, it was found out that
participants knew what they were going to read
andtodo (item9:M=2.77,SD =0.51), but could
not read and understand the text well in spite of
having a little prior knowledge about the reading
topics (item10: M=2.12,SD =0.65).

n=90
Item Content
M | SD
11 | When reading, you usually translate it into Vietnamese. 3.55 |0.35
12 | Before reading a text, you usually want to know what that text is about. 3.65 |0.34
13 | When reading, you usually guess what the text talks about, what it is going to happen. 2.14 | 0.65
14 You usually read and find the ideas to compare with your guessing about the content 201 077
in the text.
15 | When you have not read the text yet, you feel difficulty to predict what it is about. 3.95 (0.29

The next area of difficulties is prediction skill as
seem in Table 6, which reveals that students
usually translate the reading text into
Vietnamese when reading it (item 11: M = 3.55,
SD =0.35) and usually want to know the content
of the text before reading it (item 12: M = 3.65,
SD = 0.34). Nor do they usually guess what the

text is about and what it is going to happen (item
13: M =2.14, SD = 0.65) as well as read and find
the ideas to compare with their guessing about
the content in the text (item 14: M = 2.01, SD =
0.77). They realized that they had much trouble
in predicting the content of the text without
readingit (item15:M=3.9,55D=0.29).

d) Decoding
Table 7. Students' difficulties in decoding
n=90
Item Content
M | SD
16 | When reading, you usually read word by word. 3.34|0.38
17 | Your reading is not slow and hesitative. 2.06 |0.68
18 | For difficult sentences, you usually reread them. 3.01 |0.48
19 | You do not usually group words in the sentence to read and stop at punctuations. 2.01 |0.77
20 | You sometimes do not understand the meaning of a long sentence. 2.58 |0.59
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As shown in Table 7, it was discovered that
students usually read word by word (item 16: M
=3.34,SD =0.38) and even might reread difficult
sentences (item 18: M = 3.01, SD = 0.48). They
affirmed that their reading was slow and
hesitative (item 17: M =2.06, SD =0.68) and they
grouped words in the sentence to read and
stopped at punctuations (item 19: M=2.01,SD =
0.77). Moreover, it was noticed that they had
difficulties in understanding the meaning of a
long sentence (item 20: M =2.58,SD=0.59).

4.1.2. The most and the least common dif-
ficulties in EFL reading comprehension
Among thirty-two difficulties in EFL reading

comprehension, it was discovered (Table 8)
that the top five most common difficulties in
EFL reading comprehension students encoun-
tered were that they did not understand the
text easily when reading a unfamiliar topic
(item 7: M =3.37, SD = 0.35) and felt uncom-
fortable with a strange topic (item 6: M = 3.34,
SD =0.38). Besides, students usually translate
the reading text into Vietnamese when
reading it (item 11: M = 3.55, SD = 0.35) and
want to know the content of the text before
readingit (item12: M =3.65,SD=0.34). Finally,
they had much trouble in predicting the
content of the text without reading it (item 15:
M=3.9,SD=0.29).

Table 8. Top five most common difficulties in EFL reading comprehension

n=90
Item Content
M | SD
When you have a strange topic in reading class, you feel uncomfortable. 3.34 |0.38
When you read a familiar topic, you understand the text easily. 3.37 |0.35
11 | When reading, you usually translate it into Vietnamese. 3.55]0.35
12 | Before reading a text, you usually want to know what that text is about. 3.65(0.34
15 | When you have not read the text yet, you feel difficulty to predict what it is about. 3.9510.29
Table 9. Top five least common difficulties in EFL reading comprehension
n=90
Item Content
M | SD
When you see so many new words in a reading text, you cannot understand it. 2.06 |0.68
5 | English instructors should teach all new words before asking students to read. 2.08 |0.67
14 You usually read and find the ideas to compare with your guessing about the content 501 077
in the text.
17 | Your reading is not slow and hesitative. 2.06 |0.68
19 | You do not usually group words in the sentence to read and stop at punctuations. 2.01|0.77

Meanwhile, the top five least common diffi-
culties in EFL reading comprehension (Table 9)
participants faced were the lack of under-
standing the text consisting of many new words
(item 4), the need of being pre-taught new
words before reading the text (item 5),
comparing the ideas found in the text to what
students guess before reading it (item 14), the
reading speed (item 17) and reading without
grouping words in the sentence and stopping at
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punctuations (item 19). This implies that
student's difficulties in vocabulary size and
word-decoding were not serious during their
reading comprehension process.

5.DISCUSSION

This study examines reading comprehension
difficulties among EFL students. According to
Nezami[21], the most noticeable issues faced by
the teachers today is insufficiency in reading
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comprehension among students of higher
institutions of learning. This deficiency might
affect their academic performance. Researchers
pointed out that the degree of learners'
vocabulary knowledge, prior knowledge, and
grammatical knowledge are some of the
significant factors influencing the reading
comprehension[17,22].

The analyzed data of this study indicates that the
students had difficulties in all surveyed aspects in
reading comprehension. They included the lack of
vocabulary size, poor prior knowledge, prediction
skill, and word decoding. Normally, students
easily feel bored when they have difficulties in
learning a certain subject. The result of the study
showed that the mean score of students' attitude
towards reading in general is still positive (M =
3.44). An explanation for this is that their major is
B.A English at Bac Lieu University. The data also
showed that the standard deviations of three
kinds of difficulties = 0.59, 0.49 and 0.58,
respectively. It means that the level of difficulties
among students is unequal.

Normally, students feel difficult in vocabulary
used in the reading passage. Contrary to this
fact, the data indicated that the total mean score
of vocabulary size is below that average a little
bit - a level on which we cannot conclude that
students have a few difficulties in vocabulary
size. The level of this kind of difficulty, however,
is lower than the others. The reason why the
total mean score of prediction skill is above the
average is that students get used to making
prediction assigned by teachers in pre-reading
activities available in the reading textbook. What
reading teachers should do to help students
make prediction successfully will be mentioned
furtherinthe next part below.

The information gathered from the interviews of
both reading teachers and students revealed
that most interviewees like reading skill and
their most common kinds of difficulties are the
prediction skill and limited general knowledge of
the word.
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6. CONCLUSION AND RECOMMENDATIONS
6.1. Conclusion

Readingis an important skill that learners need
to master in learning any language. The
purpose of the study was to investigate some
common students' difficulties in reading
comprehension. The result of the study showed
that although all participants in both English
classes had a positive attitude towards reading
skill, they still had difficulties in reading
comprehension. Their difficulties in reading
comprehension came from the intrinsic factors
which correspond to hypotheses such as the
limitation of vocabulary, poor background
knowledge, prediction skilland word-decoding.
Additionally, it was noticed that prediction skill
was the biggest factor hindering students'
reading comprehension and the least difficult
factor was vocabulary size. Although the
research has reached its aims, there are still
some unavoidable limitations. Firstly, this study
surveyed only on some factors that influence
reading comprehension. The results of the
survey should not be generalized to all reading
classes at my school. Secondly, the research
only stopped at identifying some kinds of
difficulties in reading comprehension and the
roots of these difficulties are not concerned.
Finally, the reliability of the piloted ques-
tionnaire used to collect official date was not
always stable. That might partly affect the result
of the study.

6.2. Recommendations
The result of the study showed that the students

had difficulties in all surveyed factors including
vocabulary size, prior knowledge, prediction
skill, and decoding at word level. Thus, teachers
need to find effective ways to tackle this problem
in order to engage learners in a meaningful
reading experience. In order to help students,
get over these difficulties in reading learning,
some suggestions can be used as reference as
the followings:
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a) Vocabulary growth
For vocabulary, no one denies its important role

in reading. A successful reader requires being
able to identify words and know their meaning.
Therefore, encouraging students to have a
sufficient vocabulary size is always prerequisite
in teaching reading. If students want to increase
their vocabulary by learning by heart
mechanically all new words in the texts, they will
forget them very soon. Besides, asking students
to learn vocabulary as a separate lesson may
become an unexpected burden in language
learning to them. For these reasons, when giving
suggestions too overcome this kind of difficulty,
the integrated ways are much better than
separated solutions. The followings are some
suggestions to develop students' vocabulary size
inmy reading classes.

b) Using discussionin classroom

Using discussion in classroom is one of
techniques to overcome the lacking voca-
bulary. Through discussion, students have
opportunities not only to recall words they
have already known but also to learn new
words they do not know form their friends.
From these interactions that students will be
activated their passive vocabulary into active
ones. Discussion can be used as an important
way for vocabulary learning and teaching.
Students with little or no knowledge of some
new words in a text are often able to know that
knowledge from their classmates' exchanges.
To promote students' vocabulary, reading
teachers are able to encourage students in
discussion around the text, using tools such as
journals, mapsand drawings.

Discussion can be used as initial step before
asking students to read the texts. To activate
discussions in class, teachers give students hints
relating to the topic of the reading lesson on the
board at first. These hints may be the ideas,
statements, arguments around the reading
passage. Next, teachers can ask some individuals
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to talk about their opinions on the hints. Then,
teachers divide class into pairs or groups for
discussion. Finally, teachers have some
representatives report what they have already
discussed with their partnersin front of class.

c) Semantic Mapping

According to Zaid [23], the students who use
semantic map manifest considerable impro-
vement reading comprehension written
expression and vocabulary development. To
begin instruction, students are presented with a
concept that is central to understanding a
selection or subject. They are then brainstormed
or freely associate words that are related to that
concept. As students are brainstormed, the
teacher writes their suggestions on the board,
adding words they need to learn. For example,
for a unit on weather, the teacher targets the
words meteorology, global, precipitation,
barometer, and hurricane in the text students
are abouttoread.

d) Using Internet-based tasks
Compared to the previous editions of the

reading textbook, this Interactions | (Silver
edition) has many noticeable improvements.
One of those improvements is the use of the
Internet to complete the tasks relating to the
content of reading lessons. Asking students to
use the nternet to complete tasks is one of the
most effective ways to widen their vocabulary
size. When they surf on the web the information
they need, they will encounter new words that
they have to discover to complete their tasks.
The Internet-based tasks can be used as the post
reading activity to consolidate of the reading
lesson. To practice this suggestion, teachers first
assign students tasks relating to the reading. For
example, in the chapter 6, Cultures of the World,
on page 126, students are asked to use the
Internet to search for at least five things that
students learn about a certain culture. It can be
anything like food, language, sports, music,
types of greetings, gestures, money, and
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architecture. Next, teachers ask students to
complete the tasks in groups. Finally, students
report the differences and similarities to their
own culture.

e) The enrichment of students’ prior knowledge
When students lack the necessary prior
knowledge in reading the text, the following
major considerations and suggestions | think
reading teachers should pay attention are (1)
knowing how much level of students' prior
knowledge, and (2) teaching vocabulary as a pre-
reading step.

f) Knowing how much level of students' prior

knowledge
It is clear to know that students come from

different places with different background. It is
necessary for reading teachers to know how
much level of students' prior knowledge is
through different reading texts. When teachers
already know that, they may have appropriate
instructions to activate students' prior
knowledge. Generally, students fall into three
categories (much, some, or little prior
knowledge). In each instance, the teacher will
make specific instructional decisions based on
what is discovered in the prior knowledge
related to the content of the reading lesson. To
check out what prior knowledge exists in a topic,
teachers may do some of the following activities:

« Brainstorm the topic by writing all the
information solicited from the students on
the chalkboard, a piece of paper, or
transparency;

+ Ask specific and/or general questions about
the topic. See what responses are given.

Based on students' answers, teachers find out
what the students know about the topic. Once
the informationis collected, a decision about the
appropriate forms of instruction can be made:
* Presentinformation which builds: background
ideas, concepts, principles;
+ Use multi-media, graphics;
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+ Use outside resources, trips and speakers;
* Tell about topics from your experience;
+ Use any combination of the above.

g) Pre-teaching vocabulary
Pre-teaching vocabulary has three purposes,

each resulting in greater comprehension (1) to
activate students' prior knowledge about a
topic before starting a new lesson by
generating words and concepts that will assist
in understanding the text, (2) to ensure the
fluency by making sure that students can move
through the text without being stuck on
unknown words; and (3) to engage students
with the text by helping them predict and verify
as they read. Only a foe words are taught per
lesson toincrease learning from text materials.
The words teachers choose to present at pre-
reading activity (normally from 5 to 10 words)
should be essential for students understand
the text.

h) Prediction skill
In order to help students make logical prediction

about what they think they will learn from the
reading, reading teachers should elicit them by
putting questions, using clues such as the
pictures, text headings, illustrations and features
like maps, diagrams, captions and tables.

i) Decoding
Phonicsinstructions
For the last difficulty many students had, |

suggest some solutions to solve this. Teaching
students the necessary skills to recognize words
in context increases the chances for students to
read the texts effectively. These skills include the
ability to sound out words and to recognize word
chunks. The ability to understand a reading
passage is greater when the reader can easily
recognize or decode words.

In order to build decoding skills, students are
able to match sounds to letters of the alphabet
and blend the sounds to make words. This is
phonics instruction. The primary focus of
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phonics instruction is to help readers un-
derstand how letters are linked to sounds
(phonemes) to form letter-sound corres-
pondences and spelling patterns and to help
them learn how to apply this knowledge in
their reading. Phonics instruction may be
provided systematically or incidentally. With
incidental phonics instructions, the teacher
does not follow a planned sequence of phonics
elements to guide instruction but highlights
particular elements opportunistically when
theyappearintext.

Because of the limited time of the reading
course, | think incidental phonics instruction is
appropriate for my own case. Normally, when |
teach reading, | also teach students phonics by
embedding phonics instruction in text reading.
The other simple way to instruct phonics
integrated in reading is through spelling words
phonemically.

The above-mentioned solutions can be used to
help students overcome difficulties in reading
comprehension effectively. It is recommended
that future research employs a qualitative
approach to observe EFL classrooms in Bac Lieu
and explore how reading lessons are conducted.
The close observations of the classroom will be
useful in identifying the barriers faced by the
teachers in teaching reading besides providing
insights into the current practices in the
classroom. Future research should also examine
the students' reactions to the approaches
employed by teachers in order to understand
their coping strategies in dealing with reading
difficulties.
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Khé khan trong viéc doc hiéu ti€éng Anh clia nguwéi hoc
tiéng Anh nhu mot ngoai ngir: Trwedng hop cda sinh
vién chuyén Anh Trwro'ng Pai hoc Bac Liéu

TOM TAT

Nguyén Truc An

Khéng ai pht nhén tdm quan trong clia khé ndng doc hiéu trong tién trinh hoc doc hiéu cia mét
nguwdi hoc ngén ngit. Ngudi ta cho rdng nhi¥ng ngudi hoc khéng cé khé néng doc va hiéu phéi déi
mdt vdinhiéu thdch thirctrong qud trinh hoc va sau khi tét nghiép. Nghién ciru ndy nhdm muc dich
khdo sdt nhitng khé khdn phé bién cé thé dnh huéng dén kha néng doc hiéu va dé xudt mét sé gidi
phdp thich hop dé khdc phuc nhitng khd khén nay. Béi twong khdo sdt 1a 90 sinh vién ndm thi nhét
chuyén nganh Ngén ngi¥ Anh tai Trivd'ng Pai hoc Bac Liéu. Két qud cho thdy mét kich ban hoc doc
ddng kétai trirong dai hoc nay. Tat cd cdc hoc vién déu thé hién thdi dé tich cuc déivdikyndng doc,
tuy nhién cdcem con gdp moétsé khé khén vé vén tirvueng, kién thire trude, kj ndng dw dodn va giai
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mé & cp do tirtrong hoc doc. Baiviét ciing thdo luén vé két qud, dé xudt mot sé gidi phdp dé vuot
quanhitng khé khdnndy va déxudt motséy twdng dénghién ciru thém trong linh vire nay.

Tirkhoa: khé khdn khidoc, khd ndng hiéu, ngudihoc tiéng Anh nhwngoaing ¥
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